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Abstract 
 
The approach to assessment implemented in schools has become increasingly 
diversified since 2001, when the Education Bureau launched curriculum reform and 
encouraged a shift from the traditional assessment of learning to assessment for 
learning.  Although some teachers consider peer assessment to be beneficial to 
young learners as it is effective in promoting second language writing accuracy, not 
many of them are confident in implementing peer evaluation strategies in the 
language classrooms.   
 
This dissertation implements the case study approach, examining how the English 
Language teachers in a local primary school perceive the benefits and challenges 
when adopting peer assessment on written work, and the professional developmental 
support they receive from the Education Bureau and the school.  The results 
demonstrate that the teachers typically agreed that peer assessment encourages 
learners to take an active role in learning, but they had some concerns over the 
implementation of such formative assessment practice in lower ability classrooms.  
They also expressed that the support for adopting peer evaluation from the Education 
Bureau was adequate and helpful to some extent, however, it is revealed that the 
challenges that the teachers encounter in implementing peer assessment are not 
suitably addressed. 
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Chapter 1 Introduction 
 
1.1 Contextual background 
Over the last decade, the Education Authority has encouraged schools in Hong Kong 
to implement Assessment for Learning (AfL) or formative assessment strategies in 
different subject classes.  It is believed that the implementation of formative 
assessment strategies encourages learners to critically reflect on their own learning 
progress and performance, and at the same time, enhances learners’ autonomy.  The 
Curriculum Development Council (2002) emphasized that AfL, particularly 
peer-assessment, allows students to understand and apply the standards to aim for, as 
well as enabling them to take greater responsibility for their own learning.  This 
study focuses on the implementation of peer evaluation with AfL. 
 
1.2  Research rationale 
With an aim to improve the English literacy level of learners at Key Stage 2, the 
Education Bureau (EDB) has launched the Primary Literacy Programme and Key 
Stage 2 Integrated Programme (KIP) on Writing for students of Key Stage 1 and 2 
respectively.  In engaging learners in authentic writing, students are expected to 
learn cooperatively by commenting and evaluating their peers’ performance through 
shared writing and process writing in the writing workshops.  After being a 
student-teacher in different primary schools during the teaching practicum, it is often 
observed that some teachers perceive the learning process and outcomes of peer 
evaluation differently; therefore, I would like to take this opportunity to do a research 
on the issue of teachers’ perceptions about implementing peer assessment strategies 
for enhancing students’ written work in English language classrooms. 
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1.3 Research foci 
The objectives of this research are twofold.  Firstly, it is to examine the beliefs and 
challenges that English Language teachers of the subject school face when 
implementing peer evaluation on written work.  Secondly, in order to encourage 
more primary English Language teachers to implement formative assessment 
strategies, practical remedial measures will be drawn from information provided by 
the teachers participating in the study and the subsequent data analysis. 
 
1.4 Outline of the paper 
The literature review on peer evaluation will cover the following issues: key concepts 
in AfL and the role of peer evaluation within formative assessment practices, 
followed by a detailed description of the research methodology, procedures and 
rationale.  Results obtained from the research will then be illustrated and a thorough 
discussion of issues arising from the findings will follow.  Measures for enhancing 
the implementation of peer assessment of writing in primary classrooms will be 
provided in the conclusion. 
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Chapter 2 Literature Review 
 
2.1 Introduction 
Most classes in Hong Kong typically consist of 40 students.  Large classes mean that 
English Language teachers seldom have adequate time to give detailed feedback on 
students’ written work (Fuller, 1987).  As a pre-service teacher, I have often 
observed during the teaching practicum that the feedback provided by teachers does 
not always help learners to review or edit their work.  A large proportion of students 
do the required corrections rather mechanically with very little reflection or 
understanding before returning the corrected work to the teacher.  It is believed that 
by introducing success criteria which every child understands and implementing 
peer-evaluation strategies, pupils would be encouraged to reflect on their own and 
others’ work in order to make improvements in their subsequent writing tasks by 
studying the feedback provided by their classmates. 
 
In this chapter, the definition, as well as the purposes of formative assessment and 
peer evaluation will be stated.  Some beliefs about the implementation of peer 
assessment in current Hong Kong language classrooms will also be discussed. 
 
2.2 Definition of formative assessment and peer evaluation 
Black, Harrison, Lee, Marshall and Wiliam (2004) maintain that AfL is “any 
assessment for which the first priority in its design and practice is to serve the purpose 
of promoting students’ learning” and “such assessment becomes ‘formative 
assessment’ when the evidence is actually used to adapt the teaching work to meet 
learning needs” (p.10).  Formative assessment can then be characterized as the 
assessment practices through which teachers seek to recognize students’ progress in 
learning, and provide quality feedback for learners on how to improve their work. 
13 
 
In terms of formative assessment, EDB has suggested different modes of assessment 
methods in order to acquire a comprehensive understanding of students’ learning in 
various facets.  Peer assessment is one of the suggested measures.  Koç (2011) 
indicated that peer evaluation encouraged pupils “to engage in reflection, discussion 
and cooperation” (p. 1980).  Cheng and Warren (2005) supports this view by 
suggesting that peer assessment is an assessment practice that “provides learners with 
the opportunity to take responsibility for analyzing, monitoring and evaluating aspects 
of both the learning process and product of their peers” (p.94). 
 
2.3 Purposes of formative assessment and peer evaluation 
Formative assessment is deemed to be deeply and centrally embedded in the 
framework for teaching since this kind of assessment enables teachers to adjust their 
teaching to meet the learning needs of every individual student (Brown, Race and 
Rust, 1995).  Through such assessment practices, teachers also assist pupils to 
improve their learning by associating the formative assessment and feedback with 
learning, and providing constructive advice on what to do next and how to do it (Boyd, 
2001). 
 
Byrant and Carless (2010) further suggest that peer assessment facilitate learning as 
learners make use of the criteria to critically examine the work of their classmates and 
offer immediate feedback and/or grades.  Students also acquire the knowledge of the 
target learning focus at ease when they are comparing and discussing their work with 
their classmates rather than teachers, so they will feel more comfortable to express 
their thoughts and exchange their ideas with their peers (Deakin-Crick, Sebba, Harlen, 
Yu and Lawson, 2005).  To summarize, the purposes of peer assessment are to 
provide learners with tools to judge the quality of their own work and to assess their 
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learning progress. 
 
2.4 Beliefs about peer assessment 
2.4.1  Success criteria 
Success criteria are the criteria by which students can evaluate the strengths of and 
areas to improve in, for example, their own and others’ output in terms of written 
work or verbal presentations. This study focuses on the formative assessment and peer 
evaluation of written work so examples will revolve around the written mode.  
 
Clearly success criteria should be established and fully understood so that pupils can 
A) check their progress against the criteria as they do the written task, and B) use the 
criteria as a basis for self and peer reflection and ongoing development.  Falchikov 
(2007) states that modeling, scaffolding and fading were the three key strategies that 
teachers can implement with an aim to advance the quality of peer evaluation. 
 
Before engaging learners in peer assessment, it is crucial for teachers to provide 
pre-set criteria, such as rubrics, or examples for learners as an assessment tool 
(Andrade and Du, 2007, as cited in Thomas, Martin and Pleasants, 2011).  With a 
full understanding of success criteria and careful scaffolding, learner motivation and 
anxiety involved in peer assessment of written work can be increased and reduced 
respectively.  Brew (1999, as cited in Thomas et al., 2011) suggests that once the 
students attained greater independence in peer evaluation, teachers can begin to 
negotiate the success criteria with students.  Black and Wiliam (2009) maintain that 
by negotiating success criteria, students are actively involved in thinking about the 
writing task and working out what they will consider to be important in a ‘good’ piece 
of writing. Once students comprehend the criteria, they are likely to develop an 
‘insider’ understanding of the criteria, and in turn they are likely be able to more 
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successfully apply the criteria to their own and others’ writing. 
 
2.4.2  Suggestive feedback 
Learning can be deepened via the involvement of peer feedback.  Unlike the 
feedback provided by teachers, the feedback received from peers is more immediate, 
increasing the potential for clarification and elaboration discussion can be carried out 
(Gibbs, 1999).  Falchikov (2001) highlighted that learners are dynamically involved 
in learning about good writing and improving their own writing skills through the 
discussion of written output with their peers, thus by applying the understood success 
criteria in the evaluation of peer written work, students gradually become aware of the 
nature of a good piece of work and can in turn apply this understanding to their own 
written products. 
 
2.4.3  Cognitive gains 
Several studies have presented the positive impacts of peer assessment on the 
enhancement of the skills of critical thinking, collaboration and communication 
(Topping, 1998; Williams, 1992).  Learners are given opportunities to exhibit their 
own capability through peer assessment. The opportunity to engage in peer 
assessment explicitly demonstrates their current learning progress in a very concrete 
and observable ways through ‘talk’.  Their critical thinking skills will also be further 
polished by uncovering what they have not learnt or struggled with and trace the help 
that they could obtain from their teachers and classmates (Boud, Cohen and Sampson, 
1999).  When the learners are engaged in discussion, peer evaluation is carried out 
verbally and therefore observable by the teacher and the learner.  The process of peer 
evaluation reveals both to the teacher and the student the strengths and areas that need 
to improve thus enabling the teacher and possibly the pupil to identify improvement 
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steps.  Through peer evaluation, pupils can reveal their ideas toward their products 
by identifying the problems, proposing arguments and generating solutions (Bruffee, 
1999).  This kind of interaction offers teachers insights into pupils’ development of 
collaboration and communicative abilities. 
 
2.5 Peer assessment in Hong Kong primary language classrooms 
In obtaining a clearer contextual understanding of this research study conducted in a 
Hong Kong primary school, this section will particularly discuss peer assessment 
practices in Hong Kong. 
 
2.5.1  Policies proposed by EDB 
The approach to assessment implemented in schools has become increasingly 
diversified since 2001, when EDB launched curriculum reform and encouraged a shift 
from the traditional assessment of learning to AfL practices (Mok, 2011).  According 
to the Curriculum Development Council (2001), AfL was endorsed in order to “reduce 
excessive tests, examinations and dictations” (p. iv) and “help to provide information 
for both students and teachers to improve learning and adjust teaching” (p. viii).  
Some schools in Hong Kong then employed assessments that engaged the learners 
themselves in assessment practices that include self and peer assessment (Yeung, 
2010).  With reference to the Quality Assurance Division (2007), the change of 
assessment approach “meets well the curriculum reform goal in that it encourages 
students to review and reflect on their learning and contributes to the development of 
a self-reflective culture in schools” (p. 9).  
 
2.5.2  Teachers’ views of the benefits of peer assessment 
In the study conducted by Byrant, Carless and Lam (2008), it outlined teachers’ 
positive attitude towards the implementation of peer assessment.  In terms of the 
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benefits of formative assessment, the teachers identified some remarkable 
improvements made by their students, including increasing awareness of the 
importance of providing feedback to their peers and becoming more participatory 
when mingling with peers in group discussions (Byrant, Carless and Lam, 2008).  
This reflective participation is essential as it enables learners to critically reflect on 
their own learning progress. 
 
Keaten and Richardson (1993) also underscored that students are more motivated and 
accountable in doing homework.  They are likely to revise and edit their work before 
they handing in it.  Moreover, the presence of free-rider students in the group 
activities or discussion remarkably decreases as the learners would like their 
achievements to be recognized by the both their teacher and classmates (Keaten and 
Richardson, 1993).  Yueh and Alessi (1998) described that peer assessment helps 
foster pupils’ self-esteem as well since learners can unveil their own unique potential 
when cooperating with their peers.  Teachers can also make good use of the 
uniqueness of the students by assigning them different roles to play in the formative 
assessment practice, such as inviting the less-able learners to check the spelling or 
punctuation of their peers’ work and asking the more-able pupils to focus on the 
grammatical aspects, and hence allowing students to contribute to the success of such 
learning strategies. 
 
2.5.3  Teachers’ concerns 
Time can be regarded as the major concern for teachers in employing peer assessment 
practice.  Carless (2005) reports that a majority of teachers typically do not have 
adequate time to train their students to use the assessment criteria to provide helpful 
comments, and to reflect on their performance and listen to their reflection one by one 
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after the assessment activity.  Furthermore, some teachers reflect that peer evaluation 
is time-consuming and thus is incompatible with the demands of the school (Carless, 
2007). 
 
In addition to the time constraints, students’ willingness to participate is another 
concern of the teachers.  The long-term engagement in peer evaluation requires 
pupils’ “positive feelings” about the learning tasks and about the process of peer 
evaluation (Munns and Woodward, 2006, p. 197).  Nevertheless, the ongoing process 
that prepare learners to be critical assessors is challenging and some pupils do not 
necessarily value peer comments as they do not believe the comments made by their 
peers are accurate and can be applied to the learners (Sadler, 1989). 
 
The examination-oriented culture of Hong Kong is another factor that makes peer 
assessment less preferable to teachers.  In most Hong Kong primary schools, 
teachers generally place great emphasis on the Territory-wide System Assessment, 
thus the imperative to cover the curriculum gives rise to teacher-centered instructional 
styles and summative assessment practices rather than encouraging formative 
assessment practices (Harlen, 2005).  Although teachers are convinced of the 
effectiveness of peer assessment, they are not keen on carrying out this assessment 
approach since they seem “to be trapped between their new commitment to formative 
assessment and the different, often contradictory demands of the external test 
systems” (Black and Wiliam, 2004, p.45). 
 
Large class sizes and heavy workloads are additional the barriers that hinder the 
implementation of formative assessment practices such as peer evaluation.  In a 
typical language classroom, the teacher-student ratio is usually of 1:30 or higher. 
Clearly this reduces the time available to provide attention to individual learners, the 
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reduced attention to individual learners threaten the implementation of formative 
assessment practices since the learners may go off-task or get distracted by the peers 
(Knight and Yorke, 2003).  Therefore, teachers may not be able to have a full picture 
of the learning progress of every learner clearly. 
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Chapter 3 Methodology 
 
3.1 Research questions 
In the previous chapter, the benefits of employing peer assessment practice in primary 
schools have been thoroughly discussed.  However, as there is limited literature on 
the use of peer evaluation in writing classes, I will firstly examine the major 
differences between the advantages of this formative strategy as stated in the literature 
and teachers’ perspectives on the issue.  I will then look into the challenges that 
teachers encounter when implementing peer assessment in classrooms and the 
effectiveness of the professional developmental support provided for them.  Finally, I 
will explore some practical measures to be taken by teachers to improve the execution 
of peer assessment in the primary school context.  Therefore, five research questions 
are posed and are listed as follows: 
 
1. What beliefs do the teachers in the subject school hold about the advantages of 
peer-evaluation on written work? 
2. Are they similar to the advantages of peer evaluation identified in the literature 
review? 
3. What challenges do teachers identify with regard to implementing peer evaluation 
of written work? 
4. Is the support available helpful enough for teachers to resolve the identified 
challenges? 
5. What possible remedial measures can be taken to improve the implementation of 
peer-assessment in language classroom? 
 
3.2 Research approach 
Case study, a type of ethnographic research study, was carried out because it can 
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provide ‘a detailed description and understanding’ of the research questions (Ary, 
Jacobs, Razavieh & Sorensen, 2010, p.29).  Additionally, when compared with other 
research methods, the case study approach enables individual researchers to 
investigate an aspect in depth and acquire more concrete knowledge of the context 
(Bell, 2010).  As this is a case study with only eight participants, the findings are 
pertinent only to these research respondents and cannot be generalized to larger 
population. 
 
3.3 Research site and participants 
A Hong Kong government school implementing Chinese as the medium of instruction 
(CMI) was selected to be the unit of this research.  The English Language teachers in 
the school who have experience in adopting peer-evaluation strategies in writing 
lessons and in running the KIP were invited to take part in this study.  This school is 
purposefully chosen for two reasons.  Firstly, this school is one out of 19 schools 
organizing KIP for language learners; therefore, it is believed that the data collected 
could amply address the research questions.  Secondly, as I have developed an 
excellent rapport with the English Language teachers in the school, they would be 
more willing to be participants in this research study. 
 
3.4 Methods of data collection 
Gay, Mills & Airasian (2012) proposed that a mixed method of data collection can 
“build on the strength that exists between quantitative and qualitative research 
methods to understand a phenomenon more fully than is possible using either 
quantitative or qualitative method alone” (p.483). Thus, a mixed approach, in which 
the strengths of both quantitative and qualitative data can offset their respective flaws, 
was adopted in the data collection and data analysis. 
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Questionnaires and interviews were the research instruments in this study.  A 
triangulation mixed method design, in which both types of data were “equally 
weighted and were collected concurrently” (Gay, Mills & Airasian, 2012, p.486), was 
also employed in gathering data. 
 
3.4.1  Questionnaires 
The purpose of this study is to investigate teachers’ perception towards the use of peer 
assessment strategies in written work, hence, questionnaires (as seen in Appendix 1) 
were employed in collecting data since these are useful for measuring attitudes and 
eliciting additional information from research participants (Johnson & Christensen, 
2012).  Moreover, as the population in this research study is small, a census survey, 
where the collected data from every respondent will be included, was conducted with 
the aim of maximizing the representation of the data (Wallen & Fraenkel, 2012). 
 
To make the questionnaire more intelligible to participants, the questions are typically 
a closed set of responses with a few free-response questions.  Johnson & Christensen 
(2012) suggested that participants feel more comfortable responding to structured 
response questions as they are less demanding.  Free-response questions are also 
listed with the intention of gathering additional useful details from the respondents. 
 
The anonymous questionnaire consists of four components: (1) personal background, 
such as the frequency of employing peer assessment in writing class; (2) beliefs and 
attitudes towards the implementation of peer-evaluation on written work; (3) 
challenges encountered when carrying out this formative assessment strategy in class; 
and (4) possible remedial measures for the challenges described. 
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With the consent of the principal of the participating school, 10 questionnaires were 
distributed to the English teachers at the end of January.  Sealable envelopes were 
provided to the participants to enclose their completed questionnaire for 
confidentiality.  Eight completed questionnaires were successfully obtained from the 
school by the mid February. 
 
3.4.2  Interviews 
The survey was followed up by a semi-structured interview with three selected 
teachers, who had completed the questionnaires, individually.  Johnson & 
Christensen (2012) emphasized that interviews could measure attitudes and beliefs of 
respondents and elicit in-depth information.  Three participants – Anna (pseudonym), 
Carol (pseudonym) and Cindy (pseudonym) – were invited for a 20-minute interview 
since they indicated their interest in participation, and felt they could make a useful 
contribution to this research study.  Before the interview, participants were given 
three days to familiarize themselves with the interview questions (as seen in Appendix 
2) and the interview was audio-recorded.  The same set of questions are presented to 
every respondent, however, there are different follow-up questions prompted by the 
flow of the interview.  The posing of follow-up questions is useful for confirmation 
as well as exploration (Wallen & Fraenkel, 2012).   
 
Anna Native English Teacher (NET) 
Carol Two years of experience in running KIP 
Cindy 10 years of experience in teaching English Language 
   Table 3.1 Background of the interviewees 
 
During the interviews, respondents were asked to elaborate their responses in the 
questionnaires, and to evaluate their current assessment practices.  They were also 
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asked to reflect on (1) the benefits and drawbacks of peer assessment, (2) the 
perceived effects of implementing peer-evaluation in written work, (3) the 
professional support provided by EDB and the school and (4) practical measures to 
improve the existing peer assessment practice. 
 
3.5 Data analysis 
Descriptive statistics (as seen in Appendix 3) was adopted to present the result of the 
questionnaires and for comparative analysis.  The distinctive patterns in the 
responses will be examined. 
 
The relevant crucial segments from the interviews were transcribed.  Transcripts, 
together with the field notes gathered throughout the data collection process, were 
firstly read so as to highlight the ‘recurring themes or common threads’ (Gay et al., 
2012, p.468).  They were then coded and classified into different themes.  Similar 
and recurring ideas were combined to form new themes.  Such categorization 
provided the foundation for constructing the data analysis (Gay et al., 2012). 
 
In this research, the collected data were triangulated.  The qualitative data were 
compared with the quantitative data so as to establish a thorough understanding of the 
phenomenon (Johnson & Christensen, 2012).  The internal reliability of the findings 
could also be strengthened with multiple research methods, i.e. questionnaires and 
semi-structured interviews.  
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Chapter 4 Findings and Discussion 
 
4.1  Introduction 
The collected data from both interviews and questionnaires, together with the 
discussion of several issues raised with reference to the research questions will be 
presented in this chapter. 
 
4.2  Purposes that lead the teachers to employ peer assessment 
The respondents seemed to suggest that the enhancement in both cognitive and social 
aspects were the major reasons that attracted them to employ peer evaluation 
strategies in the language classroom(s).  Several participants suggested that: 
 “(Peer evaluation helps learners) to develop the ability to self evaluate.” 
“(Peer evaluation) provides chances for students of spotting out mistakes among 
peers.” 
When the participants were invited to share how they perceived the peer assessment, 
they generally suggested that it enabled learners to review their product and integrate 
new understanding and productive feedback into their subsequent learning. 
 
Statement N = 8 responses 
 Strongly 
agree 
Agree Neutral Disagree 
Strongly 
disagree 
Peer assessment allows 
students to develop critical 
thinking skills. 
28.57% 71.43% 0% 0% 0% 
Table 4.1 Teachers’ attitudes towards peer assessment (critical thinking skills) 
 
As seen from Table 4.1, all of the respondents (100%) agreed or strongly agreed with 
the statement “Peer assessment allows students to develop critical thinking skills”, 
and no one disagreed.  This finding was similar to the research findings proposed by 
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Byrant and Carless (2010) that peer assessment allows pupils to critically evaluate 
their own learning progress by investigating what they have and have not learnt with 
the aid of the feedback from their peers. 
 
Apart from the cognitive gains, some of the respondents expressed that students 
would benefit socially from the implementation of peer evaluation.  Some of the 
participants identified that: 
 “(Peer assessment) enhances student-student interaction.” 
“(Peer assessment) increases the levels of interaction among the students and 
nurtures student-centered learning.” 
This may indicate that the teachers typically believe that peer assessment encourages 
learners to take an active role in managing their own learning process. 
 
Statement N = 8 responses 
 Strongly 
agree 
Agree Neutral Disagree 
Strongly 
disagree 
Peer assessment increases the 
levels of interaction among 
the learners. 
42.86% 57.14% 0% 0% 0% 
Peer assessment encourages 
collaborative learning instead 
of survival strategy learning, 
e.g. skills for taking exams. 
28.57% 57.14% 14.29% 0% 0% 
Table 4.2 Teachers’ attitudes towards peer assessment (interactions among learners) 
 
43% of participants strongly agreed with the statement that “Peer evaluation increases 
the levels of interaction among learners” and 85% of respondents acknowledged that 
“Peer assessment encourages collaborative learning”.  All these opinions were 
shared by Deakin-Crick et al. (2005) that peer assessment assists pupils to improve 
their collaboration and communicative skills. 
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4.3  Benefits of peer assessment in written work 
In this section, interviewees’ responses towards the advantages of peer evaluation are 
categorized into three aspects, namely peer feedback, language awareness and success 
criteria.  Data collected from the questionnaires is also used for comparing with and 
supplementing the findings from the interviews. 
 
4.3.1  Peer feedback 
Extract 1 
“To me, peer assessment can allow pupils to look and check their classmates’ 
work. It is a kind of sharing and a process of learning.  I also think that pupils 
can learn through noticing the mistakes and error correction. That means… 
when they get back their work from their classmates, they can evaluate their 
performance and do the follow-up.” 
(Cindy, teacher, interview in March, 2013) 
 
Cindy stated that peer assessment was an interactive process in which students could 
give feedback to one another in Extract 1.  With peer assessment, pupils are believed 
to appreciate the written product of their peers and become more critically aware of 
strengths and areas to improve in their peers’ work, and in turn this analysis means 
that students are given an opportunity to learn from one another.  Peer feedback also 
enables the learners to assess their present learning progress by revealing the 
knowledge that they have or have not acquired and to focus on ways to improve. 
 
Statement N = 8 responses 
 Strongly 
agree 
Agree Neutral Disagree 
Strongly 
disagree 
Peer assessment allows 
learners to learn how to do 
28.57% 71.43% 0% 0% 0% 
28 
 
their work while evaluating 
their peers’ work. 
Table 4.3 Teachers’ attitudes towards peer assessment (peer feedback) 
 
As Table 4.3 shows, all of the respondents agreed or strongly agreed that peer 
evaluation encourages learners to review their own product when evaluating the work 
of their peers.  The result is consistent with the study by Falchikov (2001) that 
learners could engage themselves actively in their own learning when giving 
comments among each other.  It is also suggested that peer evaluation provides more 
opportunities for students to learn by doing and maintain a good learning atmosphere 
by helping each other. 
 
4.3.2  Language awareness 
Extract 2 
“By reading the examples (of students’ work), students will think again whether 
they have made those mistakes and will proofread their work once before 
exchanging them with their classmates.” 
 (Cindy, teacher, interview in March, 2013) 
 
In Extract 2, Cindy claimed that peer assessment could improve students’ awareness 
by testing their reorganization and application of using different grammar and ability 
of using English.  Anna recognized the same benefit by saying that  
“In my opinion, peer assessment can improve pupils’ awareness in spotting for 
grammatical errors like spelling, and punctuations etc.” 
 
Interviewees suggested that since the pupils may not want their classmates to see the 
mistakes they have made, peer assessment encourages pupils to develop the habit of 
independent self-checking and self-editing prior to peer evaluation.  The findings of 
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this research were similar to the research findings of Byrant, Carless and Lam (2008).  
This may indicate that students’ language awareness would be raised as a result of 
discussing their work in the group discussions. 
 
4.3.3  Success criteria 
Extract 3 
“I believe, teachers are recommended to teach students some marking codes so 
that they can mark and edit their friends’ work in a more easier way.” 
 (Carol, teacher, interview in March, 2013) 
 
Carol pointed out that it was of high importance for the teachers to introduce success 
criteria, such as explaining and establishing marking codes, to learners in order to 
achieve the goals of peer evaluation successfully in Extract 3. 
 
Statement N = 8 responses 
 Strongly 
agree 
Agree Neutral Disagree 
Strongly 
disagree 
Understanding the success 
criteria and working with the 
success criteria gives 
students a clearer idea of 
what a good piece of writing 
is and how to produce it. 
14.29% 71.43% 14.29% 0% 0% 
Table 4.4 Teachers’ attitudes towards peer assessment (success criteria) 
 
Table 4.4 suggested that the majority (85.72%) acknowledged the importance of 
setting up and understanding the success criteria in writing.  It may be due to the 
rewarding outcomes of the practices of the participants as students monitor their 
learning process against the criteria as they complete the written task, and hold the 
criteria as the foundation for self and peer reflection and continuous development.  
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Black and Wiliam (2009) offered another reason that may explain this finding.  They 
proposed that learners would become more evaluative and demonstrate a desire to 
apply the criteria in writing once they had developed an ‘insider’ understanding of the 
assessment criteria. 
 
4.4  Issues concerning teachers on implementing peer assessment in writing classes 
In this section, the elements that make peer assessment in written work less preferable 
to teachers, including learners’ diversity, time and teaching focus, are illustrated. 
 
4.4.1  Students’ willingness to participate in peer assessment 
Extract 4 
They do not take this seriously. They may chat or randomly mark their peers’ 
work, they do not see the aim of the assessment, but, erm, a time for them to take 
a break or copy one another’s work. 
(Cindy, teacher, interview in March, 2013) 
 
Cindy indicated that she encountered challenges when carrying out peer assessment in 
the writing classes since it was quite hard to keep the learners on task.  This may be 
related to the large number of students in a class.  According to the results obtained 
in the questionnaire, nearly half of the respondents (42.86%) expressed that students’ 
readiness or resistance to peer marking was an obstacle that hindered the teachers to 
implement peer evaluation in writing lessons effectively.   
 
Question N = 8 responses 
 Extremely 
reliable 
Reliable Neutral 
Not 
reliable 
Extremely 
not reliable 
How do you rate the 
reliability of peer 
assessment, e.g. student 
0% 14.29% 71.43% 14.29% 0% 
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grading? 
Table 4.5 Teachers’ attitudes towards peer assessment (the reliability) 
 
From Table 4.5, it can be summarized that the participants were rather uncertain about 
the reliability of peer assessment as 71.43% of the participants remained neutral.  
This may be related to teachers’ experiences in their teaching.  Such uncertainties 
echoed the views of Anna and Carol. 
  
“Students enjoy peer assessment and positing feedbacks are given. For example, 
they enjoy reading their friends’ writing and they learn from each other as 
sometimes they get ideas from their friends’ work” 
 
“Some students may just have a glance at their classmates’ work and say finish 
doing the peer assessment” 
 
Students’ perceptions and thoughts about themselves may be the reason that leads to 
their unwillingness to participate in peer evaluation (Munns and Woodward, 2006).  
This may explain why the students were afraid to let their classmates read or even 
mark their written work. 
 
4.4.2  Time 
Extract 5 
“Peer assessment requires a period of lesson time which may in turn affect the 
teaching syllabus” 
 (Cindy, teacher, interview in March, 2013) 
 
Time constraints could be regarded as another factor that concerned Cindy in 
employing peer evaluation strategies.  This may be due to the fact that peer 
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evaluation in general uses up quite a lot of lesson time since students benefit from it 
when teachers implement peer evaluation as part of their normal practice. 
 
Question N = 8 responses 
 Always Often Seldom Never 
How often do students in 
your class grade each other 
in assessment activities in 
writing classes? 
14.29% 28.57% 28.57 % 28.57% 
Table 4.6 Frequency that the teachers employ peer assessment in writing classes 
 
As indicated in Table 4.6, half of the respondents indicated that they seldom (28.57%) 
or never (28.57%) implement peer evaluation strategies in the writing lessons.  This 
may be related that peer assessment is a long-time process and the implementation of 
this formative assessment practice is optional in this school.  Carless (2007) 
suggested that this may also be caused by tight teaching schedule of the school so that 
the teachers may not have adequate time to introduce and carry out peer assessment as 
a regular practice. 
 
Moreover, the teachers stated that peer assessment was quite time-consuming when 
the learners of lower abilities or with special education needs were involved. 
 
Extract 6 
“Pupils of SEN, those with special needs, cannot even finish their own writing 
without help! So you know, it is hard for them to do peer assessment. For one of 
my classes, there are six to eight pupils, out of 24, are SEN or having other 
learning difficulties. It is also quite hard for teachers to implement peer 
assessment as it is kind of self-learning process and pupils of SEN need a lot of 
assistance, really, and most of them may not be able to read out the writing 
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contents by themselves.” 
(Anna, teacher, interview in March, 2013) 
 
As suggested by Anna, additional time was spared for the less-able students and SEN 
learners in helping them to fulfill the requirements of the peer assessment.  The large 
class size and the learners’ diversity may be the obstacles to the teachers as it takes a 
great deal of time and effort to keep the whole class on task to successfully 
accomplish the goals of the peer assessment (Knight and Yorke, 2003). 
 
4.4.3  Examination-oriented culture in Hong Kong 
 
Statement N = 8 responses 
 Strongly 
agree 
Agree Neutral Disagree 
Strongly 
disagree 
Peer assessment encourages 
examination preparation 
techniques which move 
beyond rote-learning and 
memorization. 
0% 71.43% 28.57% 0% 0% 
Peer assessment introduces 
students to the criteria to be 
used in assessment being 
more instructive and of more 
use, e.g. TSA marking 
criteria 
14.29% 57.14% 28.57% 0% 0% 
Table 4.7 Teachers’ attitudes towards the peer assessment and examination-oriented 
culture in Hong Kong 
 
As shown in Table 4.7, a majority of participants (71.43%) stated that peer assessment 
equips learners with strategies for taking examination as students may be exposed to 
different written products, and thus revealing the knowledge that they have or have 
not mastered through critical evaluation.  In addition, 71.43% of respondents agreed 
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or strongly agreed that peer assessment can allow students to understand the marking 
criteria of the public examinations.  However, Harlen (2005) argued that the 
emphasis on examination strategies, such as introducing the marking criteria of 
examination through peer assessment practice may loom over the effectiveness of 
peer assessment as it did not assist learners to monitor their own learning progress. 
 
4.5  Professional developmental support for the teachers 
The respondents reflected that they were generally satisfied with the development 
support provided by the EDB, but they wished to have more assistance from their 
school. 
 
4.5.1  Professional developmental support for the teachers from EDB 
Extract 7 
“The Key Stage 2 Integrated Programme, provided by the Native English 
Teacher section promotes the use of peer assessment in writing. Different 
centralized and school-based workshops are held within the school year.” 
 (Carol, teacher, interview in March, 2013) 
 
Extract 8 
“I think professional development supports given by the EDB and this NET 
section is sufficient to help me with implementing peer assessment as in the 
programme of KIP.” 
 (Anna, teacher, interview in March, 2013) 
 
Carol and Anna believed that the developmental support from the EDB was adequate 
as there were regular workshops for the teachers to join.  However, Cindy stated that 
she would like to have more opportunities to share her own teaching philosophy and 
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experience with teachers from different schools in order to further refine and improve 
her and others’ teaching methodologies. 
 
Extract 9 
“I think… more sharing regarding implementing peer assessment between 
different teachers can let us learn from each other and make improvements. For 
workshops, EDB or the school can organize some workshops about experience 
sharing which is helpful for teachers.” 
(Cindy, teacher, interview in March, 2013) 
 
Cindy’s response may indicate that the existing developmental support provided by 
EDB may be too theoretical for teachers.  Teachers would prefer to have training that 
includes practical pedagogical strategies.  They would like to have more sharing 
sections in order to find more feasible solutions from their colleagues to improve their 
existing assessment for learning practices, specifically in relation to peer evaluation. 
 
4.5.2  Professional developmental support for the teachers from the school  
Extract 10 
“English Panel can hold workshops to equip teachers with relevant techniques 
and as a platform to share teachers’ findings and problems in implementing peer 
assessment.” 
(Cindy, teacher, interview in March, 2013) 
 
As suggested by Cindy, she would like to receive more assistance from the school 
administration and the panel in order to improve or enhance the implementation of 
peer assessment.  She expressed a feeling of isolation in her struggles with the 
challenges posed by peer evaluation and called for more school support to implement 
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a more collegial and collaborative method of working towards implementing for 
example student training for peer evaluation, the selection of texts and the 
development of success criteria.  By building in opportunities to plan collaboratively 
and jointly reflect on and review practice, teachers will then have a collegial platform 
for genuine professional development through which to share their own findings and 
problems and address issues and meet challenges in practical ways to meet the needs 
of their students. 
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Chapter 5 Concluding Remarks 
 
5.1  Implications for peer assessment practice 
This case study examined the beliefs and attitudes of some primary English teachers 
towards the implementation of peer assessment practice.   It has also explored the 
potential challenges and the professional support received by the teachers.  Through 
thorough investigation into the findings, there are three key issues that should be 
further discussed in this session. 
 
Firstly, the teachers’ perception that the challenges they encounter in implementing 
peer assessment are not suitably addressed by EDB.  While teachers in the study 
acknowledge that a good deal of time and effort is spent on participating in different 
professional developmental activities, they are still reluctant to implement formative 
assessment practices in low ability classes.  The EBD has provided several 
methodological workshops on the implementation of peer evaluation strategies, and 
how to make success criteria accessible to students as a basis for peer evaluation.  
Nevertheless, although the teachers in this research study generally agreed that the 
support from EDB was sufficient and they were confident in carrying out peer 
assessment in stronger classes, they were reluctant to implement formative assessment 
practices in lower ability classrooms.  The underlying reason for this finding has yet 
to be investigated, but it suggests that the EDB and schools should place more 
emphasis on accommodating the needs of different pupils rather than advocating the 
blanket use of peer assessment in a kind of ‘one size fits all’ manner. 
 
Secondly, although the teachers participating in this study state that professional 
development (PD) workshops on peer assessment are regularly organized by EDB, the 
interviewees still require additional support from the school.  This may convey that 
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there is a gap between the assistance provided for teachers and their actual needs.  
The gap may be caused by the teachers’ continued relative uncertainty about 
appropriacy of existing practices, the learning attitudes of the students or the 
shortcomings with regard to implementing AfL strategies in lower level classrooms of 
some popular PD workshops.  Hence, the EDB, and also the school, should take 
teachers’ developmental needs into account and endow the teachers with adequate 
teacher training programmes, for example, organizing some workshops which 
teachers can learn more new effective strategies that encourage the learners to take an 
active role in peer assessment or introducing methods that allow teachers to carry out 
peer evaluation with less-able learners in private or in small study groups. 
 
Thirdly, a majority of respondents believe that peer assessment is beneficial to 
students, however, in addition to other possible challenges encountered on a daily 
basis in the language classroom, it appears to the teachers that time is another major 
obstacle thus making the implementation of peer evaluation strategies less preferable.  
Therefore, the EDB should provide some guidelines for the schools to ensure the 
teachers have plentiful time and opportunities to adopt peer evaluation strategies, and 
the school should encourage teachers to co-plan the curriculum and provide sufficient 
time to do so thus giving teachers more autonomy over the teaching progress of the 
class.  Through reflecting and reviewing the existing peer evaluation strategies 
mutually, teachers can then share their own experience, address the challenges 
encountered and find out the solutions that cater the needs of the learners. 
  
5.2  Recommendations for peer assessment practice 
A majority of the respondents displayed a positive attitude towards the execution of 
peer assessment practice in English writing classes, however, the results obtained in 
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the questionnaires showed that the participants have employed the peer evaluation 
with different frequencies.  Such differences may be caused by (1) the shortcomings 
of the existing teaching materials, (2) the learners’ diversity, and (3) the time they 
have for carrying out peer evaluation in class. 
 
As previously mentioned in Chapters 2 and 4, it is significant to identify the success 
criteria with the learners in order to achieve the aims of peer assessment practice.  In 
facilitating the effectiveness of peer evaluation strategies, EDB should provide texts 
of different genres and success criteria for frontline primary school teachers to follow.  
Teachers can then use these ready-to-use texts and success criteria together with 
suggested lesson plans as a framework and work out the success criteria that students 
understand through different in-class discussions.  Once they have an in-depth 
understanding of the success criteria, they are likely to apply the knowledge in their 
own writing. 
 
Another noteworthy finding in this research is that some teachers find it challenging 
to address learner diversity.  SEN learners, for example, require special help with 
written work.  Therefore, it is suggested that EDB should organize professional 
training workshops for teachers in order to assist these learners with their written 
work.  It would also be helpful if EDB could invite pedagogic experts or scholars to 
conduct research and propose some possible measures that teachers can employ in 
writing classes to cater for individual differences. 
 
In addition to EDB, the school and the panel have a vital role to play.  In adopting 
peer evaluation strategies, a great deal of time is spent on discussing the success 
criteria with pupils, and both teachers and students need time to practice the 
assessment methods.  Therefore, the school and the panel should regularly review 
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the teaching schedule and learning activities.  The review should focus more 
attention on the flexibility of the existing curriculum so that learners can have more 
time to put peer assessment into practice and then teachers can provide detailed 
feedback for students and assess the learning outcomes accurately. 
 
5.3  Limitations of this study 
The nature of this small-scale research study is exploratory.  As the sample size of 
the study is relatively small, with only eight participants and of these only three 
teachers participated in the interviews, the findings cannot and were not intended to 
be generalized to larger populations.  However, the analysis and findings may be of 
interest to primary English language teachers and other stakeholders, and may suggest 
areas for future, larger scale research. 
 
Another limitation is that the questionnaires may be “subject to a form of influence 
called social desirability response bias – that is, the participants wish to appear in 
ways that the person thinks are socially approved” (Wong, 2010, p.45).  Since the 
participants in the study are the teachers of a government school, their self-awareness 
may have influenced the way interview questions were answered. 
 
Additionally, although most of the respondents are proficient language users of 
English, their responses to the questions in the questionnaires and interviews may 
have been be more precise if they could express their views and beliefs in their first 
language. 
 
5.4  Scope for future research  
This research study has indicated that the participating teachers considered peer 
assessment to be beneficial to young learners as it is effective in promoting second 
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language writing accuracy.  Assisting students to understand and apply the success 
criteria is deemed to be helpful to students in acquiring writing skills.  It would be 
worthwhile for EDB or other scholars to conduct empirical studies regarding the 
centrality of success criteria to the production of ‘good’ written work.  This could 
then provide an outline for the teachers to implement peer evaluation strategies in 
language classrooms more efficiently. 
 
The teachers have also presented their concern about catering for the needs of pupils 
with SEN when employing peer assessment in writing classes.  Although there are 
some studies addressing the correlation between the implementation of peer 
assessment and the performance of SEN learners, their research contexts are relevant 
only to foreign countries, for instance, England and Australia.  It would be 
meaningful to conduct some studies in the context of Hong Kong, and the outcomes 
may present EDB or local primary schools with further insights into the provision of 
more carefully focused assistance for SEN learners with peer evaluation in policy 
making and curriculum planning.   
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Appendix 1 – Questionnaires distributed to English Language Teachers 
Investigating teachers’ perceptions of implementing peer-evaluation strategies for enhancing written work 
(Questionnaire) 
 
1. What is/are the major purpose(s) that leads you use peer assessment in the language classroom, e.g. in 
writing class? (Please provide at least one purpose) 
__________________________________________________________________________________ 
__________________________________________________________________________________ 
 
2. How often do students in your class grade each other in assessment activities in writing classes? 
 Always  Often  Seldom  Never 
 
3. What is your opinion of peer assessment?  Please circle the following items as appropriate.  
(5 – Strongly AGREE, 1 – Strongly DISAGREE) 
a. It nurtures student-centered learning 5 4 3 2 1 
b. It encourages active and flexible learning 5 4 3 2 1 
c. It facilitates a deep approach to learning rather than a surface learning 5 4 3 2 1 
d. It encourages examination preparation techniques which move beyond 
rote-learning and memorization 
5 4 3 2 1 
e. It allows students to develop critical thinking skills 5 4 3 2 1 
f. It allows students to cultivate decision making and observation skills 5 4 3 2 1 
g. It provides students a chance of seeing mistakes and problems in 
written work from different perspectives 
5 4 3 2 1 
h. It enables learners to highlight mistakes and deficiencies during 
learning 
5 4 3 2 1 
 
4. Can you describe the benefits of using peer assessment in class? 
(5 – Strongly AGREE, 1 – Strongly DISAGREE) 
a. It increases the levels of interaction among the learners 5 4 3 2 1 
b. It generates more attention and interest in the writing classes 5 4 3 2 1 
c. It contributes to the self-reliance of learners 5 4 3 2 1 
d. It allows learners to learn how to do their work while evaluating their 
peers’ work 
5 4 3 2 1 
e. It enables learners to compare their own work with that of others 5 4 3 2 1 
f. It encourages collaborative learning instead of survival strategy 
learning, e.g. skills for taking examinations 
5 4 3 2 1 
g. It encourages students to learn the importance of objectiveness 5 4 3 2 1 
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h. It encourages students to respect peer opinions 5 4 3 2 1 
i. It increases students’ level of responsibility 5 4 3 2 1 
j. It is an effective evaluation for learners who are at the same level of 
competence and in the same field of study 
5 4 3 2 1 
k. It introduces students to the criteria to be used in assessment being more 
instructive and of more use, e.g. TSA marking criteria 
5 4 3 2 1 
l. It is a better assessment of evaluating students’ understanding on a topic 
than the traditional methods, such as tests and examinations 
5 4 3 2 1 
m. It provides a detailed evaluation of the written work(s) 5 4 3 2 1 
n. Understanding the success criteria and working with the success criteria 
gives students a clearer idea of what a good piece of writing is and how 
to produce it 
5 4 3 2 1 
 
5. How do you rate the reliability of peer assessment, e.g. student grading? 
Extremely reliable    NOT reliable 
5 4 3 2 1 
 
6. Which of the following measures would make the peer assessment feasible in your teaching? 
(You may tick more than one item) 
 Some marks will be awarded for students for the quality of peer marking 
 Involve students in determining the marking criteria 
 Embed the peer assessment process in regular assessment procedures 
 Apply peer assessment in private or in smaller groups 
 Others, please specify: ___________________________________________________________ 
 
7. Which of the following reasons would make peer assessment in written work less preferable to you? 
(You may tick more than one item) 
 Time 
 Reliability, e.g. grading criteria or marking frequency. 
 Students’ readiness or resistance to peer marking, e.g. students may not be trained to grade or they 
may find it uncomfortable to accept feedback from peers 
 Fairness, e.g. ‘friendship marking’ 
 Test- or examination-oriented settings in Hong Kong 
 Students express boredom with peer assessment 
Thank you very much for your time  
48 
 
Appendix 2 – Interview Questions 
Investigating teachers’ perceptions of implementing peer-evaluation strategies 
for enhancing written work 
(Questions for Interview) 
 
1. In your opinion, what are the advantages of peer assessment? 
 
2. From your point of view, what are the disadvantages of peer assessment? 
 
3. Are you confident in carrying out peer assessment in the writing classes?  Why 
or why not? 
 
4. Is the professional development support given by the Education Bureau and the 
school sufficient to help you with implementing peer assessment?  If so in what 
way?  If not why not? 
 
5. What kind of support do you receive from these parties?  
 
6. What kind of support could be added in order to improve or enhance the 
implementation of peer assessment? 
 
7. What are your recommendations to improve the implementation of peer 
assessment in schools? 
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Appendix 3 – Results of the Questionnaires 
 
1. What is / are the major purpose(s) that leads you use peer assessment in the 
language classroom, e.g. in writing class? (Please provide at least one purpose) 
-  To allow students to develop critical thinking skill 
-  To develop the ability to self evaluate, as a learning strategy 
-  Pupils learn in a better way if they can figure out others’ 
mistakes 
-  To practise editing and revising skills taught as part of 
process writing activities 
-  To hone listening and questioning skills during oral 
presentations of work 
-  Providing chances for students of spotting out mistakes 
among peers 
-  Enhance student-student interaction (students can help and 
learn from each other, appreciate each other’s work) 
-  Draw students’ attention to the common errors (enhance 
self-check / self-editing) 
-  It increases the levels of interaction among the students and 
nurtures student-centered learning 
Cognitive gains 
Cognitive gains 
Cognitive gains 
 
Cognitive gains 
 
Cognitive gains 
 
Cognitive and 
Social aspects 
Social aspects 
 
Cognitive gains 
 
Social aspects 
 
2. How often do students in your class grade each other in assessment activities in 
writing classes? 
Always Often Seldom Never 
(14.29%) (28.57%) (28.57%) (28.57%) 
 
3. What is your opinion of peer assessment?  Please circle the following items as 
appropriate.                  (5 – Strongly AGREE, 1 – Strongly DISAGREE) 
 
Aspect a. It nurtures student-centered learning 
5 4 3 2 1 
(14.29%) (57.14%) (28.57%) (0%) (0%) 
 
Code 
Social 
development 
 b.  It encourages active and flexible learning 
5 4 3 2 1 
(14.29%) (85.71%) (0%) (0%) (0%) 
 
 
 c.  It facilitates a deep approach to learning rather than 
a surface learning 
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5 4 3 2 1 
(14.29%) (71.43%) (14.29%) (0%) (0%) 
 
 d. It encourages examination preparation techniques 
which move beyond rote-learning and memorization 
5 4 3 2 1 
(0%) (71.43%) (28.57%) (0%) (0%) 
 
Examination 
culture 
 e. It allows students to develop critical thinking skills 
5 4 3 2 1 
(28.57%) (71.43%) (0%) (0%) (0%) 
 
Cognitive 
gains 
 f. It allows students to cultivate decision making and 
observation skills 
5 4 3 2 1 
(14.29%) (85.71%) (0%) (0%) (0%) 
 
Cognitive 
gains 
 g. It provides students a chance of seeing mistakes and 
problems in written work from different perspectives 
5 4 3 2 1 
(57.14%) (42.86%) (0%) (0%) (0%) 
 
Success 
criteria 
 h. It enables learners to highlight mistakes and 
deficiencies during learning 
5 4 3 2 1 
(28.57%) (71.43%) (0%) (0%) (0%) 
 
Success 
criteria 
 
i. Can you describe the benefits of using peer assessment in class? 
(5 – Strongly AGREE, 1 – Strongly DISAGREE) 
  
Aspect a. It increases the levels of interaction among the 
learners 
5 4 3 2 1 
(42.86%) (57.14%) (0%) (0%) (0%) 
 
Code 
Social 
development 
 b. It generates more attention and interest in the writing 
classes 
5 4 3 2 1 
(28.57%) (57.14%) (14.29%) (0%) (0%) 
 
 
51 
 
 c. It contributes to the self-reliance of learners 
5 4 3 2 1 
(28.57%) (57.14%) (14.29%) (0%) (0%) 
 
 
 d. It allows learners to learn how to do their work while 
evaluating their peers’ work 
5 4 3 2 1 
(14.29%) (85.71%) (0%) (0%) (0%) 
 
Peer 
feedback 
 e. It enables learners to compare their own work with 
that of others 
5 4 3 2 1 
(28.57%) (71.43%) (0%) (0%) (0%) 
 
Peer 
feedback 
 f. It encourages collaborative learning instead of 
survival strategy learning, e.g. skills for taking 
examinations 
5 4 3 2 1 
(28.57%) (57.14%) (14.29%) (0%) (0%) 
 
Social 
development 
 g. It encourages students to learn the importance of 
objectiveness 
5 4 3 2 1 
(28.57%) (71.43%) (0%) (0%) (0%) 
 
 
 h. It encourages students to respect peer opinions 
5 4 3 2 1 
(28.57%) (57.14%) (14.29%) (0%) (0%) 
 
 
 i. It increases students’ level of responsibility 
5 4 3 2 1 
(14.29%) (71.43%) (14.29%) (0%) (0%) 
 
 
 j. It is an effective evaluation for learners who are at 
the same level of competence and in the same field of 
study 
5 4 3 2 1 
(14.29%) (42.86%) (42.86%) (0%) (0%) 
 
 
 k. It introduces students to the criteria to be used in 
assessment being more instructive and of more use, 
Examination 
culture 
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e.g. TSA marking criteria 
5 4 3 2 1 
(14.29%) (42.86%) (42.86%) (0%) (0%) 
 
 l. It is a better assessment of evaluating students’ 
understanding on a topic than the traditional 
methods, such as tests and examinations 
5 4 3 2 1 
(14.29%) (57.14%) (28.57%) (0%) (0%) 
 
Success 
criteria 
 m. It provides a detailed evaluation of the written 
work(s) 
5 4 3 2 1 
(14.29%) (28.57%) (57.14%) (0%) (0%) 
 
Peer 
feedback; 
language 
awareness 
 n. Understanding the success criteria and working with 
the success criteria gives students a clearer idea of 
what a good piece of writing is and how to produce it 
5 4 3 2 1 
(14.29%) (71.43%) (14.29%) (0%) (0%) 
 
Success 
criteria 
 
j. How do you rate the reliability of peer assessment, e.g. student grading? 
Extremely Reliable   NOT reliable 
5 4 3 2 1 
(0%) (14.29%) (71.43%) (14.29%) (0%) 
 
k. Which of the following measures would make peer assessment feasible in your 
teaching?  (You may tick more than one item) 
Aspect 
Benefits 
Some marks will be awarded for students for the 
quality of peer marking (14.29%) 
Code 
Reliability 
 
Involve students in determining the marking criteria 
(57.14%) 
Success 
criteria 
 
Embed the peer assessment process in regular 
assessment procedures (28.57%) 
Frequency 
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 Apply peer assessment in private or in smaller 
groups (57.14%) 
Class size 
 
Others, please specify: ____________________ 
(0%) 
 
 
l. Which of the following reasons would make peer assessment in written work less 
preferable to you?  (You may tick more than one item) 
Aspect 
Drawbacks Time (71.43%) 
Code 
Time 
constrains 
 Students’ readiness or resistance to peer marking, 
e.g. students may not be trained to grade or they 
may find it uncomfortable to accept feedback from 
peers (42.86%) 
Students’ 
willingness 
to participate 
 
Fairness, e.g. ‘friendship marking’ (0%) 
 
 Test- or examination-oriented settings in Hong 
Kong (14.29%) 
Examination 
culture 
 
Students express boredom with peer assessment 
(14.29%) 
Students’ 
willingness 
to participate 
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Appendix 4 – Transcript of Interview: Anna 
Key: 
R: Researcher  T1: Anna                                       Code 
R: In your opinion, what are the advantages of peer assessment?  
T1: In my opinion, peer assessment can improve pupils’ 
awareness in spotting for grammatical errors like spelling, and 
punctuations etc. That means… in peer assessment, pupils 
take an active role in checking the works and they… find out 
mistakes by themselves so they will be more careful when 
they write on their own. Through peer assessment, pupils can 
also appreciate one another, yes, each other’s works in terms 
of organization, sentence patterns, usage of vocabulary etc. 
They can learn from each other. 
Language 
awareness 
 
 
 
 
Peer feedback 
R: That seems to you that peer assessment has quite a number of 
benefits. Do you think there are some drawbacks of this 
assessment practice? If so what are they? 
 
T1: It definitely has some disadvantages. Peer assessment uses up 
some of the lesson time as pupils will only be benefited from 
it after teachers keep on doing it as a normal practice. Besides, 
pupils of lower abilities or levels will lose focus easily in peer 
assessment. And… the effectiveness of peer assessment 
depends on the steps, the guidelines and demonstrations given 
to the students by teachers in the beginning. Moreover, pupils 
of SEN, those with special needs, cannot even finish their 
own writing without help! So you know, it is hard for them to 
do peer assessment. For one of my classes, there are six to 
eight pupils, out of 24, are SEN or having other learning 
difficulties. It is also quite hard for teachers to implement peer 
assessment as it is kind of self-learning process and pupils of 
SEN need a lot of assistance, really, and most of them may 
not be able to read out the writing contents by themselves. 
Time 
 
 
Learners’ 
diversity 
R: It sounds to me that it really takes you a lot of time and effort 
to help the SEN learners to carry out peer assessment in class, 
but can they do the peer assessment successfully? 
 
T1: Not really, they seldom complete the assessment practice 
successfully. 
Reliability; 
frequency 
R: That is really challenging. So are you confident in carrying 
out peer assessment in the writing classes? Why or why not? 
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T1: I am pretty confident in carrying out peer assessment in the 
writing class of upper levels, that is for Primary 4 to 6, and 
classes of higher abilities. You know in this school, pupils of 
class A are usually of higher academic results in the upper 
primary levels.  The reason is that… they can understand and 
follow teachers’ instructions more, they can also work on their 
own and focus on looking for errors by themselves. But I am 
not so confident in carrying out peer assessment in the writing 
classes of Primary 1 to 3, and classes of lower abilities 
because it is quite hard to keep them on task when they are 
doing self-learning activities, some students may just have a 
glance at their classmates’ work and say finish doing the peer 
assessment. Er… for lower levels, pupils’ reading skills are 
lower and they may not have enough skills or patient to read, 
understand the writing tasks, and also spot out errors. For 
pupils of lower abilities, I would like to have a local English 
teacher to co-plan and co-teach with me in doing the peer 
assessment because pupils from these classes need to have 
more detailed guiding steps, with one more teacher in the 
classroom, more help can be given to pupils who need help 
and discussion can be done to review and plan for the 
implementation of peer assessment. 
Learners’ 
diversity 
 
 
 
 
 
 
 
 
Students’ 
willingness to 
participate 
 
 
Support from 
school 
R: Is the professional development support given by the 
Education Bureau and the school sufficient to help you with 
implementing peer assessment? If so in what way? If not why 
not? 
 
T1: The NET Section is under the Education Bureau. Our school 
has joined the PLPR/W for P. 1 – 3 and the KIP for P. 4 and 5 
under the NET Section. This section has regular professional 
development sessions for teachers to join. These sessions 
include various teaching and learning areas which include 
peer assessment. I think professional development supports 
given by the EDB and this NET section are sufficient to help 
me with implementing peer assessment as in the programme 
of KIP. Peer assessment is a part of the writing tasks, pupils 
have to do process writing. Therefore, skills of self-checking 
are included in the lesson plans. There are some forms of peer 
assessment for pupils’ use provided in the KIP. Some 
 
 
Support from 
EDB 
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guidelines of implementing peer assessment are also provided 
in Teachers’ Manual in KIP. As for the school, it has not given 
any workshops in teaching teachers in this specific area. 
However, AT from the NET Section held workshops in my 
school to teach teachers about process writing which included 
self-checking skills. 
R: What kind of support could be added in order to improve or 
enhance the implementation of peer assessment? 
 
T1: More support from school administration and English Panel 
could be added in order to improve or enhance the 
implementation of peer assessment. School Head can explain 
to parents about the purpose and advantages of implementing 
peer assessment in Parents’ Meetings. Other than me, another 
NET is also co-planning and co-teaching with different 
classes in school. The NET knows the English standard of 
different classes very well as she is also the charge of doing 
the running record at school, she can have an overall picture 
of implementation of peer assessment which can be included 
in the PLPR/W and KIP. She can give valuable advice and 
feedback for teachers in planning and reviewing for the 
implementation of peer assessment. Moreover, English Panel 
can hold workshops to equip teachers with relevant 
techniques and as a platform to share teachers’ findings and 
problems in implementing peer assessment. 
Support from 
school 
R: What are your recommendations to improve the 
implementation of peer assessment in schools? 
 
T1: In my school, it is optional to implement peer assessment. I 
think teachers who are implementing peer assessment can 
share their experience in English workshops or meetings. As 
English Panel chairperson, I can also invite our AT, the 
advisory teacher of the NET section, to hold some workshops 
on this topic to make teachers understand and aware the 
advantages of peer assessment in schools. After viewing 
writing tasks of other school from a workshop, I will also 
suggest teachers to add a peer assessment checklist and a table 
under each writing task of upper levels so that pupils can have 
some points to follow whenever they are doing peer 
assessment. 
Frequency 
 
 
Support from 
school 
57 
 
Appendix 5 – Transcript of Interview: Carol 
Key: 
R: Researcher  T2: Carol                                      Code 
R: In your opinion, what are the advantages of peer assessment?  
T2: I think peer assessment is an interactive learning process 
which involves student-student interaction. Students actually 
have to give feedback among each other, so it engages 
students in an authentic learning context. It provides more 
chances for students to learn by doing. Also, it can maintain a 
good learning atmosphere by helping each other as well. 
 
 
Peer feedback 
R: From your point of view, what are the disadvantages of peer 
assessment? 
 
T2: Well, peer assessment involves students in assessing, editing 
and even making value judgment on peers’ work. Pupils may 
not have enough subject knowledge or, erm, attitude on this 
kind of assessment. 
 
Students’ 
willingness to 
participate 
R: If students do not have much understanding about peer 
evaluation, what would make you find implementing this 
assessment method in class less preferable? 
 
T2: I guess… reliability, validity and fairness are the main 
concerns. 
Reliability; 
frequency 
R: Are you confidence in carrying out peer assessment in the 
writing class? Why or why not? 
 
T2: Yes, I have tried out peer assessment at my Primary Six 
Group 1 class. For Group 1… Group 1 is a high ability group 
of students. My writing is set as a process writing task. It 
contains pre-writing, drafting, revising, editing and 
publishing. Peer editing is involved in their revising and 
editing stage. Well, students enjoy peer assessment and 
positing feedbacks are given. For example, they enjoy reading 
their friends’ writing and they learn from each other as 
sometimes they get ideas from their friends’ work. 
 
 
 
 
 
Students’ 
willingness to 
participate 
R: It sounds like it is a wonderful experience to them!  
T2: Sure it is!  
R: Is the professional development support given by the 
Education Bureau and the school sufficient to help you with 
implementing peer assessment? If so in what way? If not why 
not? 
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T2: Yes, KIP, that is… erm… the Key Stage 2 Integrated 
Programme, provided by the Native English Teacher section 
promotes the use of peer assessment in writing. Different 
centralized and school-based workshops are held within the 
school year. Well, teachers can have brief ideas on how we 
can adapt this to our daily writing teaching and we learn from 
theory to our practical teaching. Pretty useful! 
 
 
Support from 
EDB 
R: What kind of support could be added in order to improve or 
enhance the implementation of peer assessment? 
 
T2: I believe, teachers are recommended to teach students some 
marking codes so that they can mark and edit their friends’ 
work in a more easier way. 
Success 
criteria 
R: What are your recommendations to improve the 
implementation of peer assessment at schools? 
 
T2: The school can actually encourage teachers to start peer 
assessment since Key Stage 2, from Primary 4, so that, well, 
students can establish some assessment skills in an early 
stage. 
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Appendix 6 – Transcript of Interview: Cindy 
Key: 
R: Researcher  T3: Cindy                                      Code 
R: In your opinion, what are the advantages of peer assessment?  
T3: To me, peer assessment can allow pupils to look and check 
their classmates’ work. It is a kind of sharing and a process of 
learning. It can test their reorganization and application of 
using different grammar and ability of using English 
accurately, which can… enhance their critical thinking skills. 
I also think that pupils can learn through noticing the mistakes 
and error correction. That means… when they get back their 
work from their classmates, they can evaluate their 
performance and do the follow-up. They can correct their 
work through reviewing with the help of the textbook and 
some tool books. As they may not want their classmates to see 
or even laugh at the mistakes they have made, in long term, 
peer assessment can build up pupils’ habit of self-check or 
self editing which is useful for their life-long learning. 
Peer feedback 
 
Language 
awareness 
 
Peer feedback 
 
 
 
 
Language 
awareness 
R: Well… can you tell me the content in the tool book that you 
mentioned just now? 
 
T3: For the tool book, it has some examples of students’ mistakes 
like spelling and grammar.  By reading the examples, 
students will think again whether they have made those 
mistakes and will proofread their work once before 
exchanging them with their classmates. 
 
Language 
awareness 
R: That really encourages students to pay more attention when 
doing their work, right? 
 
T3: Of course, especially for the weaker ones. Some of them are 
more confident to share their work after checking their work 
with the help of the tool book. 
 
R: From your point of view, what are the disadvantages of peer 
assessment? 
 
T3: From my point of view, peer assessment may increase pupils’ 
pressure of learning in class. Some may feel stressful, yea, 
some students may be afraid to let their friends read and even 
mark their work. They think it may affect their classmates’, 
erm, perception and thoughts about themselves especially if 
their self-esteem is low, you know those kinds of kids, or, 
 
Students’ 
willingness to 
participate 
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erm, their English Language ability is not so good. Of course, 
peer assessment requires a period of lesson time which may in 
turn affect the teaching syllabus. For some misbehaved 
classes, it may also be a problem. 
 
 
Time 
R: A problem? Can you further talk about it?  
T3: The problems are like… they do not take this seriously. They 
may chat or randomly mark their peers’ work, they do not see 
the aim of the assessment, but, erm, a time for them to take a 
break or copy one another’s work. 
Students’ 
willingness to 
participate 
R: That is not a good learning experience to them.  So are you 
confident in carrying out peer assessment in the writing 
classes?  Why or why not? 
 
T3: If most of the pupils in a class are able to manage the taught 
language items through a number of practices and adopt the 
skills of peer-editing well, I am quite confident in carrying out 
peer assessment step by step in the writing classes. 
 
R: How do you see the professional development support given 
by the Education Bureau and the school? Is it sufficient to 
help you with implementing peer assessment?  If so in what 
way?  If not why not? 
 
T3: Actually, EDB carried out some workshops of peer 
assessment especially as we joined the KIP programme.  In 
the workshops, the speakers taught us some skills and 
demonstrate how to carry out the peer assessment in class, 
well, such as using different marking codes and having a 
language focus of each peer assessment. I think it is helpful 
for me to implement peer assessment. For the school, erm, it 
all depends on its arrangement of organizing workshops with 
the NET section. Anyway, I think the most important thing is 
to try out peer assessment in real class situation, and evaluate 
and make improvement. It is a long-time process really. I 
believe pupils can only learn the skills of peer assessment or 
self-editing if they are shown, yes, if they are given a lot of 
examples and they have enough opportunities of practice in 
class. 
 
 
 
 
 
 
Support from 
school 
 
 
Time 
R: What kind of support could be added in order to improve or 
enhance the implementation of peer assessment? 
 
T3: I think… more sharing regarding implementing peer Support from 
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assessment between different teachers can let us learn from 
each other and make improvements. For workshops, EDB or 
the school can organize some workshops about experience 
sharing which is helpful for teachers, erm, to adopt peer 
assessment in real-class situation with mixed-ability and low 
ability students. 
EDB and 
school 
 
 
Learners’ 
diversity 
R: What are your recommendations to improve the 
implementation of peer assessment in schools? 
 
T3: I think English teachers should apply more workshops or 
experience-sharing sessions organized by EDB about peer 
assessment first. So the panels can, hold some more or 
encourage teachers to join more workshops about peer 
assessment. Erm, opportunities of sharing good practice in 
class should be given on the school basis. Teacher lesson 
observation may be a measure. The school also has to develop 
a set of marking codes for students and teachers to use while 
marking. And, evaluation of teaching effectiveness is also 
required. 
 
 
 
 
Support from 
school 
Success 
criteria 
 
 
